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In This Issue 
Welcome to the third issue of the Review of 

Assessment Activities.  Once again, we’d like to 
extend a special “thank you” to all countries 
participating in the newsletter.  You can be 
certain that your continued cooperation helps to 
spread needed understanding and support of 
assessment activities and practices. 

In this issue, two exciting, new assessment 
topics are described.  First, we discuss the 
process for developing an assessment 
framework.  Second, we present processes used 
by countries to develop tests.  Each section 
discusses who is responsible for development of 
and for input into the assessment framework 
and tests, and who makes the final decision 
about the framework and tests.  As always, we 
summarize current assessment activities in 
countries. 

We continue, of course, to welcome new 
ideas for future editions.  Please let us know if 
you have any suggestions or corrections.  Your 
contributions are always welcome!  
 
  
 
 
 

 
 

Developing the 
Assessment Framework 

 
 

We asked countries to describe how 
the frameworks for their assessments 
are developed, who provides input 
into them, and who makes the final 
decision about their frameworks.  
Network A countries use a variety of 
individuals and processes for 
developing the assessment framework 
in a collaborative manner.  You also 
reported that, in most countries, the 
Ministry of Education makes the final 
decision about the framework for 
assessment.  Table 1 illustrates the 
processes used to develop assessment 
frameworks. 

Many countries — Denmark, 
England, France, and New Zealand 
— responded that the Ministry of 
Education has input into the 
assessment framework.  In some 
countries, such as Canada and 
Spain, subnational governments 
provide input through committees of 
representatives from their 
jurisdictions or communities; and, 
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Table 1: Development of Assessment Frameworks 

Country Process for developing frameworks Final decision 
makers 

Belgium 
(Flemish) 

• Research groups develop frameworks on an ad-hoc basis  

Belgium 
(French) 

• • 

• 

• 

Educational researchers, inspectors, and administrators in the Ministry of 
Education collaborate to develop the framework 

Researchers 

Inspectors 

Ministry of 
Education 
administrators 

Canada • 

• 

• 

• 

For the School Achievement Indicators Project (SAIP), the framework was 
developed by a consortium of the Canadian Ministries of Education; and  

Additional input is provided by the SAIP coordinators within the 
jurisdictions (who sometimes consult with teachers), and from all other 
jurisdictions’ Ministries 

All Canadian 
jurisdictions 

Council of 
Ministers of 
Education, 
Canada 

Denmark • • Rules and frameworks for oral examinations are provided by the Ministry 
of Education 

Ministry of 
Education 

England • • The School Curriculum and Assessment Authority (SCAA) provides 
advice to the Department for Education and Employment. 

Secretary for 
Education and 
Employment 

France • • The Assessment and Forecasting Department (DEP) and the Ministry of 
Education work together to develop the framework. 

The DEP 

The 
Netherlands 

• • Although assessment are the primary responsibility of the assessment 
project directors and staff, field experts often are consulted regarding the 
framework. 

Assessment 
project staff and 
directors 

New Zealand • 

• 

• Based upon national assessment policy, the Ministry of Education 
provides details regarding the general assessment framework; and  

Specific assessment policies are refined by staff, in consultation with an 
assessment expert.  

Minister of 
Education 

Spain • • The National Institute for Quality and Evaluation (INCE) develops the 
frameworks, which staff derives from legislation and the Autonomous 
Communities’ curriculum. 

The Conference 
of Counsellors 
of Education 
and the 
Autonomous 
Communities 

Turkey • • Specialized educational commissions, made up of scientists, instructors, 
and specialists, develop the assessment framework. 

Specialized 
educational 
commissions 

The United 
States 

• • The National Assessment of Educational Progress (NAEP) Governing 
Board employs a national curriculum building process, involving teachers, 
scholars, measurement specialists, business representatives, and policy 
makers. 

The NAEP 
Governing 
Board 
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these committees have overall 
responsibility for the assessment 
project.  Additionally, in Canada, 
Turkey, and the United States, 
teachers provide input into the 
framework.  Researchers and other 
experts, as well, provide advice 
regarding the framework in both 
Flemish and French Belgium, the 
Netherlands, New Zealand, Turkey, 
and the United States.  
Furthermore, in French Belgium, 
administrators and inspectors provide 
input. 

The final decision about the 
assessment framework is made by the 
Ministry of Education in Belgium 
(French), Denmark, England, 
France, and New Zealand. 
Additionally, researchers and 
inspectors in Belgium (French) are 
included in the final decision.  
Spain's final decision about the 
assessment framework is made by a 
committee of representatives from 
subnational levels, while Canada's 
jurisdictions make the final decision, 
with the Council of Ministers of 
Education, Canada providing the 
official signoff for the assessment.   

In the Netherlands and Turkey, the 
committee of researchers and experts 
who develop the framework also make 
the final decision regarding that 
framework. 

Test Development 
In addition to our interest in 
assessment frameworks, we explored 
how countries develop tests, and 
asked for descriptions of test 
development from them.  As with the 
framework development process, your 

responses revealed that test 
development usually involves Ministry 
of Education staff.  Additionally, in 
many countries, other experts — 
including teachers and consultants — 
play a role in the test development 
process.  Table 2 illustrates the 
process of test development. 

In Denmark, France, New Zealand, 
and the United States, the Ministry 
of Education plays a key role in test 
development.  In England, the School 
Curriculum and Assessment 
Authority (SCAA) develops tests; and 
subnational jurisdictions and 
communities develop tests in Canada 
and Spain. 

Additional experts are used quite 
extensively in other countries to 
provide input into the test 
development process.  Specifically, 
teachers have input regarding the 
tests in Canada, France, New 
Zealand, the Netherlands, Spain, 
and Turkey.  And, in England, 
France, New Zealand, and the 
United States, input is provided by 
consultants, test developers, 
assessment experts, and other 
experts or specialists.  

In Belgium (Flemish) and the 
Netherlands, the research team that 
is responsible for the overall project 
also develops the test.  In Denmark, 
an examination committee develops 
the test, and in the United States, an 
Instrument Development Committee 
guides the test, development process.  
Additionally, Canada's test 
development process involves 
professional groups, members of the 
education community, and interested 
members of the public. 
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Table 2: Test Development 
Country Process for developing tests Input is provided by: 
Belgium 
(Flemish) 

• • The process of test development depends 
upon the research team. 

The research team. 

Canada • • 

• 

• 

• 

• 

The consortium of Canadian Ministries of 
Education, teachers, and students all have 
roles in developing criteria, reviewing 
classroom practices, drafting proposals, 
sampling, writing and selecting items, 
piloting and revising final test criteria. 

Consortium of Canadian Ministries of 
Education 
Professional groups 
Teachers 
Members of the education community 
Interested members of the public 

Denmark • • 

• 

An examination committee develops the 
tests, which then must be approved by the 
Ministry of Education 

Examination committee 
Ministry of Education 

England • • 

• 

• 

The School Curriculum and Assessment 
Authority (SCAA) develops tests on behalf of 
the Secretary of State for Education and 
Employments, with test developers and 
consultants providing advice for key stage 
and core subject. 

SCAA 
Test developers 
Consultants 

France • • 

• 

National work teams comprised of 
inspectors, counselors, teachers, and 
researcher collaboratively develop tests, 
under the direction of the Assessment and 
Forecasting Department (DEP). 

The DEP 
National work teams (inspectors, 
counsellors, teachers, and researchers) 

The 
Netherlands 

• • Items are developed by a committee of 
experienced teachers and project staff 
members. 

Committee of teachers and project staff 

New Zealand • 

• 

• 

• 

• 

• 

Experienced teachers are contracted by 
agencies with an assessment role to write 
items; and 
Item analysis, sampling, and piloting are 
conducted by test developers and 
assessment experts. 

Teachers 
Various agencies (e.g., Educational 
Assessment Research Unit, New Zealand 
Council for Educational Research) 
Test developers 
Assessment experts 

Spain  • • 

• 

• 

Specialist teachers are contracted to 
generate items according to test 
specifications.  The National Institute for 
Quality and Evaluation (INCE) and the 
Autonomous Community Representatives 
then review the items. 

Teachers 
The INCE 
Autonomous Community representatives 

Turkey • • Teachers are responsible for the preparation 
of tests and examinations. 

Teachers 

The United 
States 

• • 

• 

For each subject assessed, an Instrument 
Development Committee, made up of a 
broad range of experts, assists the National 
Center for Education Statistics (NCES) to 
develop tests. 

A broad range of experts 
NCES 

 

Page 4      Winter 1996 
Review of Assessment Activities



OECD/INES/NETWORK A 

Assessment Activities 
This Quarter 

 
Important assessment activities are 
currently being conducted this winter 
— and are described and outlined in 
Table 3.  Also, as you can see in 
pages 6 and 7, Denmark has been 
kind enough to share with us an 
assessment task they are developing 
[not included in electronic version].   

 
Table 3: Assessment Activities This Quarter 

 
Assessment Activities 

 
Countries 

 
Test construction, 
development, and 
revision 

 
Belgium (Flemish), 
Denmark, France, New 
Zealand, Spain, Turkey, 
and the United States 

 
Coordination, 
preparation, and 
onsensus building c

 
Belgium (French), 
Canada, England, France, 

nd Spain  a
 
Piloting 

 
Spain 

 
Data collection 

 
Belgium (Flemish), 
Belgium (French), the 
Netherlands, and the 

nited States U
 
Scoring and analyzing 

 
Canada, France, the 
Netherlands, New 
Zealand, and Spain  

 
Reporting results 

 
Belgium (French), France,  
the Netherlands,  
New Zealand, and Spain 

 
The following test construction, 
development, and revision activities 
are underway: 

• Belgium (Flemish) is constructing 
tests for a mathematics and 
mother-tongue assessment for the 
last year of secondary education; 

• Denmark is developing future 
assessment tasks — an example of 
one of the tasks is shown on pages 
6 and 7 [not in electronic version]; 

• France is developing protocols for 
its national group assessment for 
grades 3, 6, and grades 7 to 11, for 
the beginning of the 1996 
scholastic year; France also is 
developing tests for evaluating the 
first year of compulsory schooling, 
with the tests given in September 
and October of 1996; 

• New Zealand is developing tasks 
for its 1996 national monitoring 
assessment in speaking, reading, 
and aspects of technology and 
music; 

• Spain is engaging in test 
development for its pilot study of 
Compulsory Secondary Education, 
as well as sampling for the 
Vocational Education pilot study; 

• Turkey is planning a country-wide 
assessment; and 

• The United States is refining the 
National Assessment of 
Educational Progress (NAEP) 
writing framework for the 1998 
assessment and conducting 
research on the inclusion of 
students with disabilities and 
limited English proficiency. 

Coordination, preparation, and 
consensus-building activities are 
being conducted as follows: 

• Belgium (French) is sampling for 
the grade 3 assessment and 
consensus building for the grade 7 
assessments in French and 
mathematics; 

• Canada is disseminating 
information booklets to provincial 
and territorial coordinators and 
assessment administrators and 
printing and distributing 
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assessment materials for its 
science assessment; Canada also 
is preparing a meeting for 
administrators of science 
assessment, as well as 
establishing a consortium of 
provinces and territories to 
manage the assessment. 
Furthermore, the criteria for a 
mathematics assessment are being 
reviewed;  

• In England, schools are 
administering National 
Curriculum tasks; and the 
Department for Education and 
Employment will be consulting on 
proposed changes for assessment 
in 1997 and beyond; 

• France is finalizing protocols, 
sampling, and testing procedures 
for an assessment of English and 
plastic arts (e.g., sculpting and 
modeling) for grade 10; and 

• Spain is preparing to administer 
tests and questionnaires for the 
English-as-a-foreign-language 
study. 

With respect to piloting activities, 
Spain is engaging in sampling for its 
pilot study of Compulsory Secondary 
Education, as well as sampling for the 
Vocational Education pilot study. 

Data collection is taking place in the 
following countries: 

• Belgium (Flemish) is collecting 
data in April and May for the 
mathematics and mother-tongue 
assessment; 

• Belgium (French) is collecting 
data for the grade 3 assessment in 
French and mathematics; 

• The Netherlands is preparing for a 
new round of data collection in the 
Spring of 1996, for English-as-a-
second-language, traffic education, 
and the visual arts; and 

• The United States is collecting 
data for mathematics and science 
assessments for the 1996 cycle. 

Activities involving scoring and 
analyzing data are being conducted 
this quarter as follows: 

• In Canada, analysis of information 
from technical reports of reading 
and writing assessments by 
provinces and territories is being 
conducted in order to guide future 
research and in order to help 
make policy decisions; 

• France is conducting initial 
analyses for the 10 subject areas 
that were evaluated in June of 
1995; 

• The Netherlands is in the process 
of analyzing data from its 
mathematics,  mother-tongue, 
and physical education 
assessments; 

• New Zealand is scoring video 
tapes of examples of student art 
work that were collected in 
October and November of 1995 
from grade 3 and 7 students as 
part of its national monitoring 
program; and 

• Spain is continuing to analyze 
data from the Primary Education 
Study, and is beginning a 
preliminary analysis of the Family-
Education System Relationship 
Feasibility Study. 
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The following reporting activities are 
being carried out: 

• Belgium (French) is writing a 
report for the grade 3 assessment 
in French and mathematics;  

• France is publishing a report of 
the results of its national group 
assessment for grades 3 and 6 and 
grades 7 to 11, which took place 
last September; 

• The Netherlands is reporting the 
results of assessments in 
mathematics, mother tongue, and 
physical education; 

• New Zealand is completing a 
report on the trial of mathematics 
and science items for the 1997 
transition point assessment; and 

• Spain is writing preliminary 
reports for the Primary Education 
Study, School Climate Feasibility 
Study, and Preschool Education 
Feasibility Study; Spain also is 
finishing its final report of the 
Physical Education Feasibility 
Study. 

Reports 
 

Review of Assessment Activities

If you would like any of your country’s 
reports to be made available to other 
Network A members, please let us 
know and we will highlight your 
report in a future issue.  With your 
cooperation, reports and information 
could then be distributed through 
each country’s contact person. 

 

Anecdotes 
 

During their recent trip to Dublin for 
the Network A meeting, Gertrudes 
Amaro and Eugene Owen participated 
in an informative conversation with a 
local education expert, who explained 
to them the importance of 
participating in international studies 
to compare Ireland's education 
outcomes to those of other countries.  
Gertrudes and Eugene listened 
intently to the woman's arguments, as 
she was well informed and presented 
a well thought out point of view, with 
accurate information.   

By now you may be wondering who 
this “expert” was.  Was she an 
employee of Ireland’s Department of 
Education?  A professor of education?  
No, she was a waitress at the hotel's 
restaurant! Kudos to Tom Kellaghan 
for his "outreach" efforts! 

We always welcome memorable tales 
about your experiences in conducting 
assessments.  This is your chance to 
tell a funny (or serious) story, so 
please feel free to use this opportunity 
to its fullest advantage, and send us 
your brief anecdotes for possible 
publication. 

This newsletter is prepared by Eugene 
Owen, Network A Chair, and Jay Moskowitz, 
JoAnn Blue, Scott Brancolini, Shelley 
Kirkpatrick, and Ray Varisco of the American 
Institutes for Research's Pelavin Research 
Center, with contributions from Network A 
members. 
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Contacts 
 
Mr. Friedrich Plank 
Federal Ministry for Education, Science, 
and Cultural  
Postfach 65 
A-1014 Vienna 
AUSTRIA 
ph  (43) 1 53 120 35 02 
fax (43) 1 53 120 35 35 
email: f.h.plank@vm.univie.ac.at 
 
Ms. Aletta Grisay 
Service de Pédagogie expérimentale de 
l’Université de Liège 
Boulevard du Rectorat, 5 Bât. B32 
B/4000 Liège 
BELGIUM (Fr) 
ph  (32) 43 66 20 97 
fax (32) 43 66 28 55 
email:  agrisay@vm1.ulg.ac.be 
 
Mr. Luc Van de Poele 
Universiteit Gent 
H. Dunantlaan 2 (2nd floor) 
B/9000 Gent 
BELGIUM (Fl) 
ph  (32) 43 66 20 97 
fax (32) 43 66 28 55 
email:  luc.vandepoele@rug.ac.be 
 
Ms. Dianne G. Pennock 
Council of Ministers of Education 
252 Bloor Street West 
Suite 5-200 
Toronto, Ontario M5S 1V5 
CANADA 
ph  (416) 964 2251 
fax (250) 964 2296 
email:  dpennock@cmec.ca 
 
Mr. Niels Plichewski 
Ministry of Education 
Frederiksholms Kanal 26B 
1220 Copenhagen K 
DENMARK 
ph  (45) 33 92 53 32 
fax (45) 33 92 53 02 
 
Mr. Kimmo Leimu 
University of Jyvaskyla 
Institute for Educational Research 
PL 35, Seminaarinkatu 14 
SF-40100 Jyvaskyla 
FINLAND 
ph (358) 41 60 32 53 
fax (358) 41 60 32 01 
 

Ms. Jacqueline Levasseur 
Ministère de l’Education Nationale 
142 Rue du Bac 
75007 Paris 
FRANCE 
ph  (331) 49 55 37 10 
fax (331) 49 55 29 38 
 
Mr. Thomas Kellaghan 
Educational Research Centre 
St. Patrick’s College 
Dublin 9 
IRELAND 
ph (3531) 837 37 89 
fax (3531) 837 89 87 
 
Mr. Johan Wijnstra 
National Institute for Educational 
Measurement (Cito) 
P.O. Box 1034 
NL-6801 MG Arnhern 
NETHERLANDS 
ph  (3185) 521 311 
fax (3185) 521 366 
email: johan.wijnstra@cito.nl 
 
Mr. James Irving 
Ministry of Education 
45-47 Pipitea Street 
P.O. Box 1666 
Wellington 
NEW ZEALAND 
ph  (644) 471-4401 
fax (644) 471-6539 
email: james.irving@minedu.govt.nz 
 
Ms. Marit Granheim 
Ministry of Education, Research, and 
Church Affairs 
Postboks 8119 Dep 
0032 Oslo 1 
NORWAY 
ph  (47) 22 24 75 23 
fax (47) 22 24 27 23 
email:  mg@kuf.dep.telemax.no 
 
Ms. Gertrudes Amaro 
Ministério da Educaçao 
Gabinete de Avaliação Educacional 
(GAVE) 
Rua Sampaio Pina, n°12 
1070-249 Lisboa 
PORTUGAL 
ph   (351) 21 371 4450 
Fax  (351) 21 388 1634 
E-mail: pisa@gave.pt 
 

Mr. Guillermo Gil 
Ministerio de Educación y Ciencia 
Instituto Nacional de Calidad y 
Evaluación (I.N.C.E.) 
San Fernando del Jarama, 14 
28016 Madrid 
SPAIN 
ph  (34) 562 5400 (x. 3737) 
fax (34) 561 8921 
email: gagil@ince.see.mec.es 
 
Mr. Gunilla Olsson 
National Agency for Education 
Kungsgatan 53 
S-106 20 Stockholm 
SWEDEN 
ph  (46) 8 723 3307 
fax (46) 8 24 4420 
email:  gunilla.olsson@skolverket.se 
 
Mr. Uri Peter Trier 
University of Bern  
Padagogisches Institute A 
NFP 33, Muesmattstr 27 
3012 Bern 
SWITZERLAND 
ph  (4131) 631 82 76 
fax (4131) 631 39 66 
 
Mr. Ziya Yediyildiz 
Milli Egitim Bakanligi 
Disiliskiler Genel Müdürlügüs 
06648 Ankara 
TURKEY 
ph (90) 312 413 1707 
fax (90) 312 418 8289 
 
Mr. Robert Wood 
Department for Education and Employment 
Sanctuary Buildings, Great Smith Hall 
London, England  SW1P 3BT 
UNITED KINGDOM 
ph  (44) 171 925 5769 
fax (44) 171 925 69329 
 
Mr. Steve Gorman 
U.S. Department of Education, 
National Center for Education Statistics 
555 New Jersey Avenue, NW 
Washington, DC  20208 
UNITED STATES 
ph  (202) 219 1937 
fax (202) 219 1801 
email:  steven_gorman@ed.gov  
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